
Standard II: Knowledge of Content and Instructional Planning

Teachers know the content they are responsible for teaching and plan instruction that ensures growth and achievement for all students

A teacher translates instructional outcomes into learning experiences for students through the design of instruction.  Even in classrooms where

students assume considerable responsibility for their learning, teachers must design instruction that is coherent and balanced between careful

planning and flexibility in execution.  Teachers design instruction that reflects the needs of 21st Century learning and include opportunities to

collaborate, innovate, create and solve problems using high-level cognitive processes and communication tools and media.

Element II.1: Teachers demonstrate knowledge of the content they teach, including relationships among central concepts, tools of inquiry,

structures, and current developments within their discipline(s).

NYSED Indicators: Incorporate key concepts during instruction through the use of multiple representations and explanations.  Engage students to

use key disciplinary language with comprehension through instruction.  Demonstrate the effective use of current developments in pedagogy and

content.  Design learning experiences that foster student understanding of key disciplinary themes.  Demonstrate knowledge of the learning

standards and their application throughout their instruction and practice.

Indicators Ineffective Developing Effective Highly Effective Evidence
A. Understands key

discipline concepts,
themes, learning
standards, and key
disciplinary
language.

Pre-Observation
Walk-Through

Teacher does not
understand or use in
planning the key
discipline concepts,
themes, or learning
standards and does
not plan for students
to use and
comprehend key
disciplinary language.

Teacher has a
rudimentary
understanding and use
in planning of the key
discipline concepts
and/or themes and
occasionally plans
instruction that allows
students to use and
comprehend key
disciplinary language.

Teacher understands
and plans key
discipline concepts
and themes in the
discipline and can
relate them to one
another.  Teacher
plans instruction that
allows students to be
cognitively engaged in
their use and
comprehension of key
disciplinary language.

Teacher understands
and purposefully plans
key discipline concepts
and themes in the
discipline and how they
relate within and
outside the discipline.
Teacher plans
instruction that allows
students to be
cognitively engaged in
the use and
comprehension of key
disciplinary language in
order to enrich learning
experiences in the
discipline.
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Indicators Ineffective Developing Effective Highly Effective Evidence
B. Uses developments

in pedagogy and
content.

Pre-Observation
Walk-Through

Teacher does not
understanding
content-related
pedagogy and is
unable to identify
research to explain
planned instructional
decisions.

Teacher has a limited
understanding of
content-related
pedagogy and
identifies limited or
dated research to
explain planned
instructional decisions.

Teacher understands
content-related
pedagogy and
identifies research to
explain planned
instructional
decisions.

Teacher understands
content-related
pedagogy and identifies
research to explain
planned instructional
decisions.  Teacher
seeks out new
developments to
enhance practice.

Element II.3: Teachers use a broad range of instructional strategies to make subject matter accessible.

NYSED Indicators: Design instruction that reflects the multiple experiences, strengths, and learning needs of all students.  Adapt instruction in

response to various levels of student understanding.  Make meaningful connections between content and students’ life experiences.  Create

opportunities for students to engage in self-directed learning.

Indicators Ineffective Developing Effective Highly Effective Evidence
A. Designs

self-directed
learning
experiences.

Pre-Observation
Walk-Through

Teacher does not
design learning
experiences that
engage students in
self-directed learning.

Teacher designs
limited learning
experiences that
engage students in
self-directed learning.

Teacher designs
frequent learning
experiences that
engage students in
challenging,
self-directed learning.

Teacher designs
frequent learning
experiences that
engage students in
challenging,
self-directed learning.
Teacher seeks input
from students in the
design of such
experiences.
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Element II.4: Teachers establish goals and expectations for all students that are aligned with learning standards and allow for multiple pathways

to achievement.

NYSED Indicators: Design learning experiences that are aligned with learning standards.  Articulate clear learning objectives that align with learning

standards.  Include opportunities for students to achieve learning goals in a variety of ways.

Indicators Ineffective Developing Effective Highly Effective Evidence
A. Articulates learning

objectives/goals with
learning standards.

Pre-Observation
Walk-Through

Teacher does not
design learning
experiences or
articulate how
objectives are
aligned with
standards and/or
how students will
achieve learning
goals.

Teacher designs
learning experiences
and articulates how
some objectives are
aligned with standards
and has designed
some opportunities
for students to
achieve the learning
goals.

Teacher designs
learning experiences
and articulates how
most objectives align
with standards.
Teacher includes
several opportunities
for most students to
achieve the learning
goals.

Teacher designs all
learning experiences
and articulates how
objectives are aligned
with standards.
Teacher includes
several different
opportunities for all
students to achieve the
learning goals.
Students have
opportunities to
suggest additional
ways in which to
demonstrate their
learning.
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Element II.5: Teachers design relevant instruction that connects students’ prior understanding and experiences to new knowledge.

NYSED Indicators: Determine current levels of student understanding and knowledge of content through questioning techniques, discussion, and

other methods.  Address common misconceptions in the content area through instructional methods.  Design learning experiences that connect

students’ prior knowledge and instruction.

Indicators Ineffective Developing Effective Highly Effective Evidence
A. Designs instruction

using current levels
of understanding.

Pre-Observation
Walk-Through

Teacher does not use
students’ responses
to questions,
discussion, or other
sources to determine
student
understanding and
knowledge of content
nor considers possible
misconceptions when
planning instruction.

Teacher use of
students’ responses to
questions, discussion,
or other sources is
limited in determining
student understanding
and knowledge of
content and may or
may not consider
common
misconceptions when
planning instruction.

Teacher use of
students’ responses
to questions,
discussion, and other
sources is
appropriate,
determines student
understanding and
knowledge of content,
and considers
common
misconceptions when
planning instruction.

Teacher use of
individual students’
responses to questions,
discussion, and other
sources is appropriate
to determine current
levels of knowledge
and understanding of
content and routinely
considers common
misconceptions when
planning instruction.

Element II.6: Teachers evaluate and utilize curricular materials and other appropriate resources to promote student success in meeting learning

goals.
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NYSED Indicators: Organize physical space to reflect an awareness of learner needs and curricular goals.  Incorporate a knowledge and

understanding of technology in their lessons to enhance student learning.  Organize and effectively use time to achieve learning goals.  Select and

adapt curricular materials to align with state standards and meet diverse learning needs.  Access appropriate resources to meet specific learning

differences or needs.

Indicators Ineffective Developing Effective Highly Effective Evidence
A. Organizes time.

Pre-Observation
Walk-Through

Teacher does not
consider time
allocations to achieve
learning goals.

Teacher occasionally
considers time
allocations but those
times may be either
too long or too short
to achieve the learning
goals.

Teacher frequently
assigns reasonable
time allocations to
achieve the learning
goals and adjusts if
students need more
or less time.

Teacher always assigns
reasonable time
allocations to achieve
the learning goals and
adjusts if students
need more or less
time.

B. Selects materials
and resources.

Pre-Observation
Walk-Through

Teacher is unaware of
curricular materials
and resources that
align with student
learning standards or
is aware but chooses
not to use or adapt
materials and
resources to meet
diverse learning
needs.

Teacher selects
curricular materials
and resources that
align with student
learning standards.
Teacher occasionally
adapts materials and
resources to meet
diverse learning
needs.

Teacher selects
curricular materials
and resources that
align with student
learning standards.
Teacher regularly
adapts materials and
resources to meet
diverse learning
needs.

Teacher selects a
variety of curricular
materials and
resources that align
with student learning
standards.  Teacher
regularly adapts
materials to meet
diverse learning needs
and seeks out
additional materials
and resources to
support student
learning.

Standard III: Instructional Practice
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Teachers implement instruction that engages and challenges all students to meet or exceed the learning standards.

Effective instruction is the critical interactive work that teachers undertake when they bring complex content to life for students.  Teachers design

instruction to integrate content areas and weave together knowledge for students, content, assessment, and reflection in the instructional process.

Teachers use available technologies to scaffold student learning.  There is an emphasis on teacher facilitation and fostering student ownership,

problem solving, inquiry, real-life connections and relevance.  Teachers prepare students for the future by fostering creativity, critical thinking,

communication, and collaboration.

Element III.1: Teachers use research-based practices and evidence of student learning to provide developmentally appropriate and

standards-driven instruction that motivates and engages students in learning.

NYSED Indicators: Align instruction to standards. Implement instruction proven to be effective in prior research.  Students are actively and

cognitively engaged through teacher facilitation of student-to-student and student-to-teacher interactions.

Indicators Ineffective Developing Effective Highly Effective Evidence
A. Aligns instruction

to standards.

Observation
Walk-Through

Teacher does not
implement learning
experiences that are
aligned with
learning standards.
Students are
unaware of the
learning
objective(s).

Teacher implements
some learning
experiences that are
aligned with learning
standards.  Students are
aware of the learning
objective(s), but may be
unable to clearly
convey/demonstrate the
purpose of the learning
experience.

Teacher implements
most learning
experiences that are
aligned with learning
standards.  Students are
aware of them learning
objective(s) and can
convey/demonstrate
how they relate to the
learning experiences.

Teacher implements all
learning experiences
that are aligned with
learning standards.
Students are aware of
the learning objective(s)
and can clearly
convey/demonstrate
how they relate to the
learning experiences.

B. Engages students.

Observation

Teacher’s
instructional
practices engage

Teacher’s instructional
practices engage
students at an

Teacher’s instructional
practices engage
students at an

Teacher’s instructional
practices engage
students at appropriately
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Indicators Ineffective Developing Effective Highly Effective Evidence
Walk-Through students at a low

level of cognitive
challenge.  Students
have little
interaction with the
teacher or with
peers.

insufficient level of
cognitive challenge.
Students have
occasional opportunities
to interact with the
teacher and/or their
peers.

appropriately high level
of cognitive challenge.
Students have regular
and ongoing
opportunities to
interact with the
teacher and with peers.

high level of cognitive
challenge.  Students
have regular and
ongoing opportunities to
interact with the teacher
and with peers.
Students initiate
interactions to deepen
cognitive engagement.

Element III.2: Teachers communicate clearly and accurately with students to maximize their understanding of learning.

NYSED Indicators: Students understand directions and procedures.  Teachers use a variety of questioning techniques to advance student learning

and reflection.  Students’ comments and questions are acknowledged and utilized to advance learning.  Students understand lesson content through

teachers’ use of oral, written, and graphic methods.  Adjust instruction in response to student needs.

Indicators Ineffective Developing Effective Highly Effective Evidence
A. Provides

directions and
procedures.

Observation
Walk-Through

Teacher directions and
procedures are
confusing to students.
Teacher does not
adjust explanations to
meet student needs.

Teacher directions and
procedures are clarified
after initial student
confusion.  Teacher
attempts to adjust
explanations to meet
student needs.

Teacher directions and
procedures are clear
to students.  Teacher
adjusts explanations
to meet student
needs.

Teacher directions and
procedures are clear,
complete, and
anticipate possible
student
misunderstanding.
Teacher adjusts
explanations to meet
the needs of individual
students.

B. Uses questioning
techniques to
engage students.

Teacher’s questions are
largely closed in
nature.  Questions do
not invite thoughtful

Teacher’s questions are
a combination of open
and closed questions.
Some questions invite a

Most of teacher’s
questions are open in
nature and engage
students in deeper

Teacher’s questions are
open in nature and
challenge students to
think and demonstrate
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Indicators Ineffective Developing Effective Highly Effective Evidence
Observation
Walk-Through

response or further
discussion.  Techniques
result in few students
having an opportunity
to respond.

thoughtful response
and/or further
discussion.  Techniques
result in some students
having an opportunity
to respond.

thinking and further
discussion.
Techniques require
most students to
respond.

reasoning.  Techniques
require all students to
respond.  Students
formulate questions to
advance their
understanding.

C. Responds to
students.

Observation
Walk-Through

Teacher ignores
students’
questions/comments
and/or provides a
response that shuts
down student learning.

Teacher responds to
some students’
questions/comments.
Response gives
students the answer
rather than challenge
student thinking.

Teacher responds to
students’
questions/comments.
Responses challenge
student thinking.

Teacher and students
respond to students’
questions/comments.
Responses challenge all
students’ thinking.

D. Communicates
content.

Observation
Walk-Through

Teacher’s spoken
language is inaudible,
and/or written
language is illegible.
Spoken or written
language contains
content or serious
grammatical errors.
Graphic methods are
not used or used
ineffectively.

Teacher’s spoken
language is audible,
and written language is
legible.  Content is
accurate and
grammatical errors are
insignificant to student
understanding.
Graphic methods are
used occasionally.

Teacher’s spoken and
written language is
clear.  Content and
grammar are accurate.
Graphic methods are
used regularly to
enhance content
understanding.

Teacher’s spoken and
written language is
clear and expressive.
Content and grammar
are accurate.  Various
graphic methods are
used regularly to
enhance content
understanding.
Teacher supports
students offering their
own graphic
representation of the
content.

Element III.3: Teachers set high expectations and create challenging learning experiences for students.

NYSED Indicators: Articulate high expectations for all students.  Students have a clear understanding of the measures of success.  Teachers challenge

and support all students by incorporating various instructional strategies, experiences, and resources.
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Indicators Ineffective Developing Effective Highly Effective Evidence
A. Articulates measure

of success.

Observation
Walk-Through

Teacher does not
articulate how
success will be
measured; students
are unaware of the
criteria for success.

Teacher articulates
how success will be
measured; students
may be confused
about the criteria for
success.

Teacher articulates
how success will be
measured.  Students
can articulate how
their success will be
measured and have
scoring criteria as a
guide.

Teacher articulates
how success will be
measured.  Teacher
and students analyze
or create success
criteria.  Students can
articulate how their
success will be
measured and have
scoring criteria and
exemplars as models.

Element III.4: Teachers explore and use a variety of instructional approaches, resources, and technologies to meet diverse learning needs,

engage students, and promote achievement.
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NYSED Indicators: Use an understanding of students’ diverse learning backgrounds to individualize interactions and differentiate instruction.

Incorporate instructional approaches and technologies to provide students with opportunities to demonstrate mastery of learning outcomes.

Incorporate into instruction motivating and meaningful opportunities in learning experiences.

Indicators Ineffective Developing Effective Highly Effective Evidence
A. Differentiates

instruction.

Observation
Walk-Through

Teacher uses
strategies that do not
motivate and/or
cognitively engage
students and are not
appropriate to
students’
instructional levels.
Few students achieve
the instructional
outcomes.

Teacher uses only
some differentiated
strategies that
motivate and
cognitively engage
students at their
instructional levels,
allowing some
students to achieve
the instructional
outcomes.

Teacher uses
differentiated
strategies that
motivate and
cognitively engage
groups of students at
their instructional
levels, allowing
students to achieve
the instructional
outcomes.

Teachers uses
differentiated
strategies that
motivate and
cognitively engage
each student at their
instructional level,
allowing all students to
achieve the
instructional
outcomes.  Teacher
supports students’
suggestions of
strategies that will help
them demonstrate
their own learning.

Element III.5: Teachers engage students in the development of multi-disciplinary skills, such as communication, collaboration, critical thinking,

and use of technology.
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NYSED Indicators: Students synthesize and express ideas both in written and oral formats.  Students work effectively with others, including those

from diverse groups and with opposing points of view.  Students make decisions, solve problems, and take actions as appropriate.

Indicators Ineffective Developing Effective Highly Effective Evidence
A. Provides synthesis,

critical thinking,
problem-solving,
and opportunities
for collaboration.

Observation
Walk-Through

Teacher provides few
opportunities in
written or oral format
for students to
synthesize, think
critically, problem
solve, or engage
students in
multi-disciplinary and
other 21st Century
Skills.

Teacher provides
occasional
opportunities in
written or oral format
for students to
synthesize, think
critically, problem
solve or engage
students in
multi-disciplinary and
other 21st Century
Skills.

Teacher provides
frequent
opportunities in
written and oral
format for students to
synthesize, think
critically, problem
solve, or engage
students in
multi-disciplinary and
other 21st Century
Skills.

Teacher provides
regular opportunities
in written and oral
format for students to
synthesize, think
critically, problem
solve or engage
students in
multi-disciplinary and
other 21st Century
Skills.  Students initiate
collaborative,
problem-solving
opportunities and
ensure that all voices
and ideas are heard.

Element III.6: Teachers monitor and assess student progress, seek and provide feedback, and adapt instruction to student needs.
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NYSED Indicators: Utilize various types of formative assessment during instruction to monitor and check for student understanding and assess

progress.  Seek and provide feedback during and after instruction.  Adjust the pace of instruction, focus of instruction, and method of delivery based

on student progress.

Indicators Ineffective Developing Effective Highly Effective Evidence
A. Uses formative

assessment to
monitor and adjust
pacing.

Observation
Walk-Through

Teacher does not use
formative assessment
during instruction to
monitor student
learning.  Teacher
does not adjust the
pace, focus, or
delivery of
instruction.

Teacher occasionally
uses formative
assessment to
monitor student
learning.  Teacher
occasionally uses
student progress to
adjust the pace, focus,
or deliver of
instruction with
uneven results.

Teacher frequently
uses formative
assessment to
monitor student
learning.  Teacher
uses student progress
to immediately adjust
the pace, focus, or
delivery of
instruction.

Teacher always uses a
variety of formative
assessment to monitor
the progress of
individual students.
Teacher uses student
progress to
immediately adjust the
pace, focus, or delivery
of instruction.
Students self-assess
progress and suggest
adjustments to
instruction.

Standard IV: Learning Environment
Teachers work with all students to create a dynamic learning environment that supports achievement and growth.
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The classroom environment is a critical aspect of a teacher’s skill in promoting learning.  Students can’t concentrate on academic content if they

don’t feel comfortable in the classroom.  If the atmosphere is negative, if student fear ridicule, if the environment is chaotic, no one – neither

students nor teacher – can focus on learning.  Teachers who excel in Standard 4 create an atmosphere of excitement about the importance of

learning and the significance of the content.  Skills in Standard 4 are demonstrated through classroom interactions and observations.

Element IV.1: Teachers create a mutually respectful, safe, and supportive learning environment that is inclusive of every student.

NYSED Indicators: Caring and respectful in interactions with students.  Embrace student diversity as an asset in the classroom.  Recognize and

reinforce positive interactions among students.  Create a climate of acceptance and respect.  Create an environment where students feel a sense of

responsibility to one another.

Indicators Ineffective Developing Effective Highly Effective Evidence
A. Interactions with

students.

Observation
Walk-Through

Teacher-student
interactions are
inappropriate to the
age or culture of the
students.  The
classroom climate is
not conducive to
feeling accepted or
free to take learning
risks.

Teacher-student
interactions are
generally appropriate
but may reflect
occasional
inconsistencies,
favoritism, or disregard
for student students’
cultures.  Only some
students feel accepted
to take learning risks.

Teacher-student
interactions
demonstrate general
caring and respect.
Interactions are
appropriate to the
ages and cultures of
the students.
Teacher creates a
supportive
environment where
students feel
accepted and free to
take learning risks.

Techer-student
interactions reflect
genuine respect,
caring, and cultural
understanding for
individual students, as
well as groups of
students.  Teacher
creates a supportive
learning environment
where all students feel
accepted and free to
take learning risks.

C. Reinforces positive
interactions among
students.

Teacher does not
address student
interactions that are

Teacher inconsistently
addresses student
interactions that are

Teacher ensures that
student interactions
are generally polite
and respectful.  Such

Teacher ensures that
student interactions
demonstrate respect
for one another and
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Indicators Ineffective Developing Effective Highly Effective Evidence
Observation
Walk-Through

inappropriate or
disrespectful.

inappropriate and
disrespectful.

interactions are
appropriate to the
students.

monitor one another’s
treatment of peers.
Students correct
classmates respectfully
when needed, and
demonstrate personal
responsibility.

Element IV.2: Teachers create an intellectually challenging and stimulating learning environment.

NYSED Indicators: Encourage students to set high standards and expectations for their own performance.  Motivate students to initiate their own

learning and strive to achieve challenging learning goals.  Promote students’ curiosity and enthusiasm for learning.  Students are actively engaged in

learning.  Students openly express their ideas.  Students show pride in their work and accomplishments.

Indicators Ineffective Developing Effective Highly Effective Evidence
B. Promotes student

curiosity and
enthusiasm.

Observation
Walk-Through

Teacher conveys a
negative attitude,
suggesting that
learning is not
important or has
been mandated.
Students are not
cognitively engaged
or enthusiastic about
learning.

Teacher conveys
importance of
learning, but with
little conviction.  Some
students are
cognitively engaged
and enthusiastic.

Teacher conveys
enthusiasm for
learning and
demonstrated
consistent
commitment to its
value.  Students are
cognitively engaged
and enthusiastic
about appropriately
challenging learning.

Teacher and students
convey enthusiasm for
learning and are
committed to its value.
Students are
cognitively engaged
and strive to meet
challenging learning
goals.

Element IV.3: Teachers manage the learning environment for the effective operation of the classroom.
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NYSED Indicators: Establish, communicate, and maintain clear standards and expectations for student behavior.  Develop, implement, and adapt

routines and procedures to manage activities and transitions.  Facilitate instructional groupings to maximize student participation, cooperation, and

learning.  Students exhibit respectful classroom interactions.

Indicators Ineffective Developing Effective Highly Effective Evidence
A. Establishes

routines/procedures/
transitions and
expectations for
student behavior.

Observation
Walk-Through

The teacher’s
routines/procedures/
Transitions and
standards of conduct
are chaotic, with
much instructional
time being lost.  They
are not clear to
students and require
repeated prompting.

The teacher’s
routines/procedures/
transitions and
standards of conduct
are somewhat
efficient, resulting in
some loss of
instructional time.
They are clear to
some students and
may require repeated
prompting.

Teacher’s
routines/procedures/
transitions and
standards of conduct
occur smoothly, with
little loss of
instructional time.
They are clear to most
students and require
little prompting.
Students assume some
responsibility under
teacher direction.

The teacher and
students have
established
routines/procedures/
transitions and
standards of conduct.
They are clear to all
students and require no
prompting.  Students
assume responsibility in
reinforcing routines and
standards of conduct,
and in ensuring their
efficient operation.

B. Manages
instructional groups.

Observation
Walk-Through

Teacher’s
grouping/managing
results in students
who are not working
with the teacher, are
not productively
engaged in learning.

Teacher’s
grouping/managing
results in some
students being
productively engaged
in learning while
independent of the
teacher.

Teacher’s
grouping/managing
results in work being
well organized and
most students are
productively engaged
in learning while
independent of the
teacher.

Teacher’s
grouping/managing
results in group work
being well organized
and all students are
productively engaged,
with students assuming
responsibility for
productively while
independent of the
teacher.

Element IV.4: Teachers organize and utilize available resources (e.g., physical space, time, people, technology) to create a safe and productive

learning environment.

15



NYSED Indicators: Arrange and adapt the physical environment to accommodate individual and group learning needs.  Ensure that all students have

equitable access to available resources and technologies.  Effectively use the services and skills of available volunteers and paraprofessionals.  Know

and implement policies and procedures to ensure classroom safety.

Indicators Ineffective Developing Effective Highly Effective Evidence
A. Organizes learning

environment.

Observation
Walk-Through

Teacher has
inadequately
organized the learning
environment to meet
student learning
needs, or the teacher
makes poor or
inequitable use of
resources.

Teacher has
adequately organized
the learning
environment to
accommodate student
learning needs.
Available resources are
accessible to some
students.  The
resources may be
adjusted for a lesson,
but with limited
effectiveness.

Teacher has organized
the learning
environment to
accommodate all
student learning
needs.  Available
resources are
accessible to most
students.  The
resources are adjusted
to support the
learning activities.

Teacher has modified
and organized the
learning environment
to accommodate all
student learning needs.
Available resources are
accessible to all
students.  Teacher
supports students in
adjusting the resources
to advance their
learning.

B. Manages volunteers
and/or
paraprofessionals.

Observation
Walk-Through

Teacher does not
effectively use the
services and skills of
available
paraprofessionals
and/or volunteers.
Their presence is
disruptive to the
learning environment.

Teacher attempts to
use the services and
skills of available
paraprofessionals
and/or volunteers.
Their presence may be
distracting to the
learning environment.

Teacher effectively
uses the services and
skills of available
paraprofessionals
and/or volunteers.
Their presence
supports the learning
environment.

Teacher effectives uses
the services and skills
of available
paraprofessionals
and/or volunteers,
resulting in a
productive and
proactive learning
environment.

C. Establishes
classroom safety.

Observation

Teacher does not
implement classroom
safety procedures.

Teacher inconsistently
implements classroom
safety procedures.

Teacher regularly
implements classroom
safety procedures.

Teacher and students
implement classroom
safety procedures.
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Indicators Ineffective Developing Effective Highly Effective Evidence
Walk-Through

Standard V: Assessment for Student Learning

Teachers use multiple measures to assess and document student growth, evaluate instructional effectiveness, and modify instruction.
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Assessment is an integral part of the instructional process.  The design of instruction must account for a range of assessment strategies: formative

and summative, formal and informal.  High quality assessment practice makes students full aware of criteria and performance standards, informs

teacher’s instructional decisions, and leverages both teacher and student feedback.  Further, these practices also incorporate student

self-assessment and teacher analysis and reflection to inform instruction.

Element V.1: Teachers design, select, and use a range of assessment tools and processes to measure and document student learning and growth.

NYSED Indicators: Use appropriate diagnostic and ongoing assessment to establish learning goals and inform instruction.  Use formative assessment

to inform teaching and learning.  Use summative assessment to measure and record student achievement.  Design assessments that are aligned

with curricular and instructional goals.  Design and adapt assessments that accurately determine mastery of skills and knowledge.  Use multiple

measures and multiple formats, including available technology, to assess and document student performance.  Implement required assessment

accommodations.

Indicators Ineffective Developing Effective Highly Effective Evidence
B. Measures and

records student
achievement.

Post-Observation

Teacher does not use
multiple measures to
determine a
summative
assessment of
student achievement.
Teacher rarely and/or
ineffectively uses
multiple formats, to
document student
performance.

Teacher uses limited
measures to
determine a
summative
assessment of student
achievement.  Teacher
inconsistently uses
multiple formats, to
document student
performance.

Teacher uses multiple
measures to
determine a
summative
assessment of
student achievement.
Teacher consistently
uses multiple formats,
to document student
performance.

Teacher uses multiple
measures to determine
a summative
assessment of student
achievement.  Teacher
consistently uses
multiple formats, to
document student
performance.
Students participate in
documenting their
own performance.

Element V.2: Teachers understand, analyze, interpret, and use assessment data to monitor student progress and to plan and differentiate

instruction.
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NYSED Indicators: Analyze data accurately.  Provide timely feedback to students to engage them in self-reflection and self-improvement.  Use

assessment data to set goals and design and differentiate instruction.  Engage students in self-assessments of their learning goals, strategies, and

outcomes.

Indicators Ineffective Developing Effective Highly Effective Evidence
A. Uses assessment

data as feedback to
set goals with
students.

Post-Observation

Teacher does not use
assessment data as
formative feedback to
set goals with
students or design
differentiated
instruction.

Teacher occasionally
uses assessment data
as formative feedback
to set goals with
students and to design
differentiated
instruction.

Teacher frequently
uses assessment data
as formative feedback
to set goals with
students and to
design differentiated
instruction.

Teacher regularly uses
assessment data as
formative feedback to
set goals with students
and to design
differentiated
instruction; students
monitor their progress
toward their goals.

B. Engages students in
self-assessment.

Post-Observation

Teacher does not
engage students in
self-assessment of
their learning goals,
strategies, or
outcomes.

Teacher occasionally
engages students in
self-assessment of
their learning goals,
strategies, and
outcomes.

Teacher frequently
engages students in
self-assessment of
their learning goals,
strategies, and
outcomes.

Teacher regularly
engages students in
self-assessment of
their learning goals,
strategies, and
outcomes and suggests
next steps for achieving
the learning goals.

Element V.5: Teachers prepare students to understand the format and directions of assessments used and the criteria by which the students will

be evaluated.
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NYSED Indicators: Communicate the purposes of the assessments they use.  Prepare all students for the demands of particular assessment formats

and provides accommodations, including appropriate accommodations in testing conditions for students with exceptional learning needs.  Articulate

assessment criteria to students and provide parameters for success.  Students practice various formats of assessments using authentic curriculum.

Equip students with assessment skills and strategies.

Indicators Ineffective Developing Effective Highly Effective Evidence
B. Provides

preparation and
practice.

Post-Observatio
n

Teacher does not
prepare students for
assessment formats
using authentic
curriculum, skills, and
strategies.

Teacher minimally
prepares students for
assessment formats by
using authentic
curriculum, skills, and
strategies.

Teacher adequately
prepares students for
assessment formats by
using authentic
curriculum, skills, and
strategies.

Teacher thoroughly
prepares students for
assessment formats by
using authentic
curriculum, skills, and
strategies.

C. Provides
accommodation
s.

Post-Observatio
n

Teacher does not
provide required
accommodations/testi
ng conditions for
students with
exceptional learning
needs.  Teacher rarely
seeks out specialists to
ensure
accommodations meet
individual learning
needs.

Teacher provides
required
accommodations/testin
g conditions for
students with
exceptional learning
needs.  Teacher
occasionally seeks out
specialists to ensure
accommodations meet
individual student
needs.

Teacher provides
required
accommodations/testi
ng conditions for
students with
exceptional learning
needs.  Teacher
frequently seeks out
specialists to ensure
accommodations meet
individual student
needs.

Teacher provides
required
accommodations/testi
ng conditions for
students with
exceptional learning
needs.  Teacher
consistently seeks out
specialists/resources to
ensure
accommodations meet
individual student
needs.
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